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“Ideally,	music	education	should	equip	young	people	to	be	lifelong	music	participants—not	mere	

consumers.”	–	Robert	Woody,	professor	of	music	education,	University	of	Nebraska	(2012)	
	

“The	reason	for	teaching	music	is	not	to	help	children	get	good	ratings	at	competitions,	but	rather	to	
help	them	learn	the	musical	skills	and	knowledge	in	order	to	become	lifelong	music	makers	and	

supporters	of	the	arts.”	
-Mitchell	Robinson,	associate	professor	of	music	education,	Michigan	State	University	

	
Why	teach	music	through	technology?	Relevance	and	access:	

• 95%	of	students	own	a	smartphone	or	have	access	to	one.	
• 88%	of	students	have	access	to	a	desktop	or	a	laptop	at	home.	(Pew	Research	Center,	2018)	
• 1:1	initiative	in	schools	(one	school-provided	device	per	student)	

	
Why	teach	composition?		

• “New”	National	Core	Arts	Standards	(www.nationalartsstandards.org)	
• Helps	to	achieve	deeper	levels	of	musical	understanding	through	the	ensemble	experience	

–	Maud	Hickey	(1997)	
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Why	learn	by	ear/informal	music	learning?	

• They	contribute	to	improvising,	sight	reading,	and	performing	rehearsed	music.		
	
Development	of	multiple	facets	of	musicianship	and	understanding	enhance	performance	

and	prepare	students	for	lifelong	music	making	experiences.	
	

Assistive	Framework	(Norris,	2010)	
	
1.	Develop	a	sequential	curriculum.	

• What	do	you	want	your	students	to	know?	What	do	they	need	to	know?	
• Develop	vocabulary	of	musical	elements	

	
2.	Select	repertoire	that	embeds	musical	elements.	
	
3.	Create	opportunities	that	facilitate	learning	and	demonstrate	understanding	of		
				musical	elements:	

• Composing	
• Arranging	
• Improvisation	
• Writing	
• Discussion	

	
Demonstration	repertoire	

	
Robert	W.	Smith,	The	Great	Locomotive	Chase	(Alfred	Publishing,	2000).	
Omar	Thomas,	A	Mother	of	a	Revolution!	(Omar	Thomas	Music,	2019).	

	
Learning	By	Ear/Informal	Learning	

	
• Call	and	response	games,	then	“trade	2s	and	4s”	
• Solfege	in	rehearsals	to	connect	sound	with	visual	representation.	
• Teach	scales,	prominent	and	recurring	melodies	by	ear.	
• Sing	warm-up	exercises,	chorales,	arpeggios,	rhythms,	and	pitch	sequences.	

	
Using	their	ears,	students	can:	

• Organize	themselves	into	small	groups	and	arrange	songs	for	themselves	or	the	ensemble.	
• Compose	for	solo	or	small	ensemble.	
• Create	variations	based	on	themes	in	ensemble	repertoire.	
• All	of	the	above	can	be	performed	for	the	public.	
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Creating	strategies	
	

• Variation	of	articulation	patterns	(or	other	musical	elements,	such	as	dynamics).	
Possible	embedded	Responding	activities	include:	

o Discussion	of	students’	articulation	patterns.	
o Discussion	of	the	intent	of	the	composer.	

• Improvise	your	own	ending	to	a	2-	or	4-measure	phrase.	Create	some	parameters	to	
guide	students	and	provide	them	with	structure.	

• Create	rhythmic	variants	for	and/or	harmonize	the	accompaniment.	
o Incorporate	the	variants	as	part	of	a	warm-up.	

• Create	an	alternate	text.	
• Arrange	a	section	of	the	song:	vary	who	has	the	melody	at	different	points,	

harmonize	the	melody,	add	special	musical	effects.	
	

Responding	strategies	
	

§ Composer’s	Intent	activity	
o Describe	how	the	composer	uses	elements	of	music	to	evoke	a	scene.	
o In	the	case	of	a	soundtrack,	how	does	the	composer	use	elements	of	music	

effectively	to	accompany	visual	images	and	enhance	the	viewing	experience?		
• Analysis	of	the	text	with	activities	to	include:	

o Meaning	of	the	text	
o Tone	painting	through	the	text	
o How	does	the	text	complement	the	music?	
o Articulation/effects	

• Comparison	of	interpretations	via	YouTube	and	online	recordings	
• Utilizing	formative	rehearsal	“performance”	recordings	
• Post-concert	assessments	
• Selecting	repertoire	

	
Connecting	strategies	

	
§ Have	students	research	the	background	of	the	work!	

o It’s	part	of	the	score	study	process	for	a	conductor-teacher.	
o Researching	the	background	informs	one’s	interpretation.	
o This	also	includes	analysis	of	text.	

§ Assign	sections	for	students	to	read.	
§ Discuss	

§ During	class	
§ Outside	of	class	via	social	media	platforms	(wiki,	blog,	Google	Docs)	

§ Analysis	of	the	text	
§ Writer’s	background	information	
§ Historical	era	

§ Purposeful	selection	of	repertoire	



§ Film	score/Soundtrack	analysis	
§ Composing	with	film	scores	

	
Think	about	assessment!	How	will	you	assess	your	students	for	understanding?	What	do	
they	already	know?	What	do	they	need	to	know?	What	do	you	want	them	to	know?	
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