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1)Where	to	begin?
♪	What	does	the	composer	want	to	say?	
♪	What	sounds	can	best	accomplish	the	portrayal	of	the	composer’s	message?	
♪	Group	lessons	
♪	Individual	lessons	

2) Group	lessons
♪	Planning	to	write	a	piece	of	music	
♪	Developing	the	message,	mood	and	form	of	the	piece	
♪	Aleatoric	music	using	non‐traditional	instruments	
♪	Transposition	chart		
♪	Orchestrating	a	chorale	

3) Individual	lessons
♪	Five	finger	melodies	
♪	Five	note	clusters	X	3	

♫	Develop	list	of	moods	(resolute,	apprehensive,	bored,	angry,	etc.)	
♫	Create	the	melodies	and	clusters	to	represent	the	moods	
♫	Match	the	melody/cluster	to	the	mood	

4) How	to	begin	less	experienced	students	with	little	or	no	theory	background
♪	Omit	notes/measures	to	melody;	have	students	decide	which	notes	to	use	
♪	Repeat	interesting	rhythms	or	melodic	fragments	for	interest	and	strength	
♪	Improvise	melodies	trading	measures	with	another	teacher	or	student	
♪	Use	antecedent	&	consequent	phrases	to	promote	musical	conversation	
♪	Write	a	short	melody,	bass	line	and	countermelody	or	accompaniment	
♪	Experiment	with	changing	textures	and	thematic	variations	
♪	After	the	“A”	theme	is	complete,	write	a	contrasting	“B”	theme	and	create	a	

piece	in	A‐B‐A	form,	or	create	a	variation	of	the	“A”	theme	for	an	A‐A’‐B‐A	piece	



5) Keep	it	relevant
♪	Write	the	piece	so	it	can	be	played	immediately	(piano	or	small	ensemble)		
♪	Keep	it	short	–	at	this	stage	it	needs	to	be	played	with	no	rehearsal	required	
♪	Procedure	

♫	Plan	the	piece	as	if	it	was	a	vacation	
♫	Where	are	you	going?		How	long	will	you	be	gone?		Who	is	going	with		

you?		What	do	you	plan	to	see?	Are	you	returning	home	or	is	it	a		
one‐way	trip?	

6) Sharing	and	Caring
♪	Make	it	playable	–	key,	rhythm,	range,	technique	
♪	Using	pencil	&	paper	or	computer	
♪	Beware	the	allure	of	“cut	and	paste”	

7) Helping	the	composer	with	craftsmanship
♪	Is	the	tempo	indicated?		Is	there	a	style	or	expression	marking?	
♪	Are	dynamics,	articulation	markings	clear,	consistent	and	appropriate?	
♪	Color	is	created	by	using	interesting	instrument	combinations	and	RESTS	
♪	Do	instruments	have	enough	rests	to	avoid	fatigue?	
♪	Are	percussion	instrumentation	and	personnel	requirements	reasonable?	
♪	Are	passing	tones	interfering	with	harmony?	
♪	Are	technical	issues	easily	resolved?	
♪	Is	the	key	signature	correct?	
♪	Are	rehearsal	numbers	in	appropriate	places?	
♪	Cause	and	effect	is	a	great	way	to	ensure	logic	and	a	musical	conversation	
♪	Examination	of	published	scores	(extracting	parts)	

8) The	final	product
♪	Deadlines	are	important	
♪	Playing	the	piece	in	class	
♪	Performance	of	the	piece	in	concert	or	recital	



 

1. Complete the melody by adding your own notes in the indicated places.

 

2. Complete the melody by adding your own notes in the indicated places.

 

3. Complete the melody by adding your own notes in the indicated measure.

 

 



  

Beginning the Composition Process
Making Decisions About "Right" Notes

    

 

           

           

          



4. Add your own notes in the indicated places to complete the melody and countermelody.

5. Add your own notes in the indicated places to complete the melody and countermelody.

 
 




 

Intermediate Level
Note Selection Exercises

 

   


    

          
            

                 
                



6. Writing a strong melody often involves outlining chordal structures, 
repeating interesting melodic or rhythmic ideas and ending on the tonic note.

Repetition of Interval and Rhythm
Ending on tonic for cohesion

7. Writing a good bass line often involves finding notes that enhance the melody 
while satisfying the harmonic structure in an interesting way..

Placement of notes defines expectation of beat

Imitation strengthens the line Ending on tonic for satisfaction

 
 








   

Writing Melody and Bass Lines






    




 

                             

             

         

               
           



8. Adding accompaniment brings interest and added texture..

Rhythmic interest Repetition Repetition Enhanced harmony 
and counterpoint

Completing chords
but getting out of the 
way of the melody

Recall earlier rhythm Completing chords
but getting out of the 
way of the melody











Adding Accompaniment Parts


   






             


            






               

     
        
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9. Adding articulation, dynamics, tempo and style indications completes the piece.

mp

Andante

f mf







Putting It All Together!


        





             


            






               
     

        
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






Piccolo

Flute

Oboe

Bassoon

Clarinet in Bb

Alto Saxophone

Tenor Saxophone

Baritone Saxophone

Trumpet in Bb 1

Horn in F

Trombone

Baritone

Tuba

Small notes are possible - some players can exceed this range
Large notes are safe for most players
Staying in the middle of the range provides the best sound and best results
Consider the experience level of the ensemble when scoring

  

Student Composer Band Instrument Transposition Chart





  





 

  



 

  

  

   

 
 

    

 
 

            

 
 

            

 
        



 

 
            

 
 

            

 
 

          


 
        



 
 

            

 
 

          

 
         

 
         

 
    



 

Snare Drum Bass Drum Sus. Cym. Cr. Cyms. Tamb. Tri.

 

Mark Tree (Wind Chimes)

3 slashes for whole, half, quarter notes
2 slashes for 8ths, 1 slash for 16ths
Rolls - tie to release note

Other instruments
placed wherever empty 
place available.  

Try not to use more than 
one instrument per line or
space.

Slur Flams/Ruffs

 

Cym. Rolls - tie to release

Cymbals, Triangle, Bass Drum, 
Timpani, Bells, Chimes &Vibraphone
damp on rests; use let ring tie to sustain

Toms Temple Blocks



Percussion Map and Notation Guide

  



 
   

                

             




